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Abstract  

The importance of learning in practice is acknowledged across health and social care 

professions.  Social work students’ experiences in practice settings has attracted some 

attention in academic literature, and the role and impact of the Practice Educator (PE) on 

student learning is increasingly recognised.  However, there is a paucity of research 

examining the role of the social work tutor generally and particularly within practice 

learning settings.  This paper presents a small-scale qualitative study exploring the impact 

of visual images produced by social work students reflecting their practice experiences 

on six social work tutors.  Photo elicitation prompted discussion in a focus group setting 

which was subsequently thematically analysed, with four themes emerging.  These were 

dichotomous relationships, difference and diversity, tutor brokerage skills, and student 

support.  The images encouraged tutors to reflect upon the complexity of their relationship 

with social work students and question whether they were professionally equipped to 

support students in complex placement situations. In addition, the effectiveness of the 

curriculum in preparing social work students for practice was considered, particularly 

space afforded to students to reflect on practice learning in a safe environment. 

Opportunities to support SW tutors in their role and SW students in practice are 

deliberated.   

Keywords: social work, tutors, practice learning,  

 

Introduction    

The nature and purpose of the HEI (Higher Education Institute) (University) tutor within 

social work education has received scant attention in literature and research, particularly 

in relation to practice learning. Finch (2015, 2138) hoped her study into HEI social work 
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tutors’ perspective of students failing in practice learning would “ignite academic and 

professional interest” in tutors’ roles.  This hope, well placed given the centrality of 

practice learning in English social work programmes, is yet to be realised. 

Nonetheless, it has been recognised for some time the social work (SW) tutor role 

encompasses multiple important functions for student development that go beyond a 

facilitator of learning. They include being arbitrator, co-ordinator and negotiator (Collins 

1994; Finch 2015), Concerns regarding a lack of role clarity have been noted for a number 

of years (Parker 2010) yet despite these concerns, subsequent developments have seen 

the remit of the tutor role expand, along with increased student numbers and pressures 

created by research targets.  In addition, tutors in England have highlighted the growth of 

increasingly time-consuming administrative expectations resulting from the 

commodification of education and managerialist framework of social work education 

(Clapton and Forbes, 2009; Heron, Goldrick and Wilson 2015).  

This study aims to encourage discussion on the role of the SW tutor in supporting learning 

in practice placements. Our research utilised visual images previously produced by social 

work students (Bailey-McHale et al 2018) to elicit debate from six social work tutors 

working across fulltime BA and MA SW programmes. The study, which is limited to 

these programmes and in size and location, explores the impact of these images on the 

SW tutors and their perceptions of their role in practice learning.  

Practice Education in England and the role of the HEI tutor 

Social work literature confirms the centrality of practice learning for SW education 

(Croisdale-Appleby 2014; Burton 2016).  Practice learning gained increased emphasis in 

English social work education with the introduction of the degree programme in 2003, 

with more recent developments including Frontline and SW Apprenticeship programmes, 
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further entrenching its significance. In 2019, regulatory responsibility for social work 

practice and education was transferred to Social Work England (SWE). They require 

education providers “Ensure that students spend at least 200 days …… gaining different 

experiences and learning in practice settings” which provide “sufficient numbers of 

statutory social work tasks involving high risk decision making and legal interventions” 

(SWE, 2020). Practice learning is thus both an important part of SW training in England 

and presents significant challenges to students.  Students frequently regard the placement 

setting as the most important aspect of their programme whilst simultaneously perceiving 

it as highly anxiety provoking (Wilson and Kelly 2010).   It is recognised students learn 

from perplexing, even disorientating experiences (Meizrow 2009), but high levels of 

anxiety may impede these learning opportunities. It is therefore imperative HEI tutors 

engage in effective, supportive interventions to assist positive student learning from these 

experiences.  

Yet the views and perceptions of HEI tutors in relation to practice learning are generally 

missing from research, and tutors’ voices are largely silent. Finch (2015) highlighted the 

multiple roles performed by SW tutors, including linking placement and university 

learning, supporting the student and PE, arbitrating difficulties in practice and 

maintaining University standards. These roles can be conflicting and cause anxiety for 

tutors (Finch 2015).  

Educational culture has arguably socialised students and tutors to expect a division of 

tasks, whereby academia is primarily responsible for teaching theory, whilst skill 

development falls within placements (Bogo and Wayne, 2013). However, calls for social 

work academics and practitioners to work collaboratively to better support student 

learning from practice are increasing. Research papers examining innovative practice 
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remain rare but Domakin and Curry (2018) discuss the need for practitioners and 

academic staff to work together to scaffold student learning on a Frontline programme. 

Frontline was introduced in 2014, controversially condensing the traditional SW 

programme and focussing only on children and families’ work.   Evidence from these 

programmes suggest benefits regarding a more collaborative academic-employer 

approach to student learning that could enhance traditional social work programmes. This 

was further emphasised through the introduction of Social Work Teaching Partnerships 

(SWTP) in 2015, implemented by the UK government to enhance and formalise 

relationships between HEIs and employers (Berry-Lound, Tate, and Greatbatch, 2016). 

Thus, with practice learning remaining central to SW student training, and greater 

collaboration between academia and practice encouraged, the role of the HEI SW tutor 

within this, warrants consideration.  

Context and pressures of placements from the student perspective  

The context of social work placements in England varies considerably according to a 

plethora of factors including whether they are first or final level, statutory or private, 

voluntary and independent sector (PVI) based. Central to English SW placements is the 

role of the practice educator (PE), who oversees and assesses students’ practice. The 

criticality of this relationship is long acknowledged (Litvack, Bogo and Mishna 2010), 

but additionally, student placement experience reflects and is impacted by, organisational 

and team dynamics, resources, service user focus, previous experience of student and 

wider relationships on placement. Pressures arise from these and factors including 

workloads, ill health, student poverty and biases including racism, sexism, ageism, and 

other discriminatory issues (Masocha 2015; McCaughan, Hesk and Stanley 2018). Within 
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this challenging environment, the student who, vulnerable to not passing the placement, 

requires greatest support from SW tutors.   

Current developments in social work training routes 

Drives to improve the quality of social work education in England continue at pace. 

Following reviews by Narey (2014) and Croisdale-Appleby (2014) SWTPs were 

introduced in 2015 to transform social work education experience in England (DfE 2019). 

Over 70% of English HEIs delivering SW education have since entered into formal 

teaching partnerships with SW employers. Interim findings indicate improved quality, 

organisation and consistency of practice learning, supported by new levels of 

collaboration between HEI’s and Local Authorities (Department for Education [DfE] 

2019).  

The expansion of diverse SW programmes in recent years has extended the remit of SW 

tutors.  The ‘Fast track’ routes of Frontline and Step up to social work, introduced in 

2014, were developed by the UK Government to attract “high potential” candidates 

(https://thefrontline.org.uk/).  Frontline and Step up programmes focus on children’ and 

families social work, whilst the Think Ahead social work programme commencing in 

2016, aims to strengthen mental health social work (Think Ahead 2017).  Most recently, 

in 2019, the employer led model of SW Degree apprenticeships was launched in England 

training both children and adult social workers. 

Furthermore in 2019, SWE promises a new approach to regulation with an emphasis on 

collaboration and shared goals (https://www.linkedin.com/company/social-work-

england). The impact of SWE remains unknown, however the last decade has seen 

significant change in social work training and education, with an increasing emphasis on 

https://thefrontline.org.uk/
https://www.linkedin.com/company/social-work-england
https://www.linkedin.com/company/social-work-england
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partnership working across the profession. This could offer opportunities to clarify and 

develop the HEI tutor role in practice learning, increasingly necessary as the range of 

qualifying programmes expand. 

 

Methodological and ethical considerations  

  This study built upon an exisiting research project exploring social work students’ 

perceptions of practice and their relationship with PEs (Bailey-McHale et al 2018). An 

interpretive approach was adopted to understand social and cultural processes of practice 

learning and how HEI tutor interpret social work students experiences. A small-scale 

qualitative study of HEI tutors, replicating the earlier study, replaced PEs with HEI tutors 

(Bailey-McHale et al 2018).  

 

We used visual methodology (drawings) to explore social work students’ perceptions of 

practice and their relationship with a PE, and from this thirteen drawings were produced 

(Bailey-Mchale et al 2018). These were then used in a photo elicitation focus group of 

six PEs who were asked to discuss the students images in relation to their own experience 

and perceptions of practice education.  The same thirteen drawings have been used in this 

study, see figure 1. 

 

INSERT FIGURE 1 NEAR HERE 

Figure 1 Example of Social Work Students’ Drawings (Caffrey and Fruin 2019)  

Drawings can provide social and cultural representations of a group and have been used 

successfully in a number of studies to understand discourses where spoken narratives are 

more difficult to obtain: examples include social work students and undergraduate nurses 

perceptions of ageing (Ridgway 2018a, 2018b), attitudes towards illness (Drew and 
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Guillemin 2014) and professional learning (Spouse 2003).  Photo eliciation is simply a 

participant produced image used as a prompt during an interview, this study applied the 

principles of photo eliciation to drawings and a focus group.  

 

Ethical approval was gained from the faculty ethics committee for the original project 

and chairs approval was granted for this study. Copyright permission was provided by 

the thirteen participants who produced the drawings for their use in research. The research 

team were guided by the Economic and Social Research Council’s core principles (2017) 

encouraging mutual reflection and learning via critical team discussions. Recognition of 

power, coercion and potentially poor practice constraining anonymity of particpants was 

acknowledged .  

 

The research aim was to: 

Explore the responses and perceptions of HEI tutors to the images produced in the initial 

research social work students perceptions of practice and the impact of practice educators 

(Bailey-Mchale et al 2018). 

 

The research had two sub aims, first to analyse tutors responses in relation to  (previously 

obtained) PE responses, and to provide a timely voice to HEI tutors with reference to 

literature on practice learning. Literature regarding the importance of the tutor in relation 

to social work placements is limited in comparison to that of the student and Practice 

Educator perspectives, (Degenhardt 2003; Mathews et al 2012)   

 

Eleven HEI social work tutors identified as having current expertise in the role were 

invited to particpate. This purposive sample was emailed prior to data collection with a 
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consent form and participant information leaflet; those agreeing to participate returned 

the consent form prior to data collection (Battaglia 2008). Six social work tutors 

consented to partake.  

 

Using images previously obtained from 13 social work students (Bailey Mchale et al 

2018), we held a photo elicitation focus group with social work tutors in June 2018. They 

were asked to discuss the students’ images in relation to their own experience and 

perceptions of practice education, additionally considering the responses made by the PE 

focus group to the images. The photo elicitation focus group was audio recorded. A basic 

thematic analysis as developed by Holton (1975)  was applied to the verbatim transcript 

containing the discussion (Denscombe 2017; Terry, Hayfield, Clarke and Braun 2017). 

The research team  reviewed the transcript to identify initial themes. Once  themes were 

identitied the data was grouped into four metathemes reflecting the HEI social work tutors 

narratives. Triangulation of themes was achieved through combined use of the visual and 

verbal data from this study and the previous research (Bailey-Mchale et al 2018). 

Results 

The four meta-themes identified were dichotomous relationships, diversity and 

difference, tutor brokerage, and student support.   

Dichotomous relationships 

 Participants discussed the complex power relations between PE and student and the 

parallel relationship between tutor and student.  The description of one student of having 

‘love’ for her PE was rejected by most. Concerns were expressed in relation to the 

potential impact on the objectivity of the assessment process.  

There’s a difficulty as a practice educator and a tutor between your kind of formal 

assessment role and your support role which crosses this issue of love or care or 
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support, or whatever you wanna call it, that I think is one of the most difficult 

things to manage about being a tutor in this position because at times your 

student…it feels…needs support and needs care but are you then giving them a 

mixed message if at some point you’re gonna be the person who’s part of the 

failing of this placement… 

 

  The danger of appearing to collude with the student was noted and although the 

humanity of the expression of love within this relationship was acknowledged it did not 

sit comfortably with most tutors.  However, the later description by one of the students 

of having love for service users did not engender such a strong response.  There was a 

sense in which the pastoral role of the tutor (care and support) undermined the academic 

rigour required for the academic role (objectivity and distance).  The dichotomous nature 

of this relationship was also acknowledged in the role of the PE however it was viewed 

within the context of a power imbalance for PEs but only implicitly suggested for tutors.  

Seeing diversity and difference 

The question of the diversity of PEs prompted discussion regarding the perceived lack of 

diversity within some academic teams.  This caused concern for some tutors in relation 

to a possible disconnect between tutors and students.   

 

I think as a tutor I’ve become very aware of the age difference between myself and 

the students and how difficult it can be sometimes to make that connection with 

students that I kind of feel I’ve…I’m a bit past it for them. 

 

  The group were convinced of the impact on students of the lack of diversity within both 

PEs and academia believing this impacted on the student experience.  There was no 
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challenge to what could be perceived as stereotypical views of older women and their 

potential contribution to learning.  

  

If you think of the staff team here, the social work team, we’re…you know, we’re 

all white, the majority of us are middle aged women, you know, and it’s…it’s 

really hard then.  Where’s the diversity … when you go out the majority of practice 

educators I come across are white, middle aged women.  There’s a real lack of 

diversity and that’s got to have an impact on students. 

 

The inevitability of this demographic in both PEs and tutors was acknowledged and there 

was also recognition of younger social workers joining PE courses and the positive 

influence this may have on the learning environment. 

Tutor as placement broker 

A further theme emerged in relation to supporting students within placements when 

conflict occurred. The participants were aware of the role of the HEI placement 

coordinator and the challenge of obtaining and maintaining sufficient and successful 

student placement opportunities. Social work as a profession often cites the importance 

of brokerage in managing relationships and resources. Similarly, brokerage skills 

required by HEI placement coordinators and tutors to diplomatically manage the 

relationships and sustainability of placements were acknowledged, along with how tutors 

prepare students in University via teaching and tutorials. In terms of negotiating 

placement tensions, there was recognition of potential reluctance from the student to ‘rock 

the boat’ with placement providers, leaving issues unresolved.   
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The role of the tutor is very important isn’t it in those circumstances and your 

relationship with the student.  The student being able to feel that they can come 

to their tutor and say, you know, I’m not getting what I actually need but you can 

see that students may be reluctant to do that because they don’t want to fail the 

placement.  So, all of these things become unresolved. 

 

Furthermore, anxieties regarding the potential impact on future placements were a factor 

for some tutors.  One tutor described how the potential consequences for future 

placements affected her; 

 

I’ve been in that position twice since I’ve been here with those kind…a student 

coming to me with those kind of concerns, or worse on one occasion, and felt 

completely powerless because it’s so political to deal with that problem because 

one, you’ve only got the student’s side of things, they don’t always want you to go 

back to the practice educator to open it up for mediation.  Two, if there is a 

problem on the side of the practice educator how do you tackle that as a tutor?  I 

feel completely not skilled enough to do that and even if I was skilled enough 

feeling like this might mess up future placement opportunities and I just find it 

really stressful looking at that picture and knowing students in those situations.  

As a tutor that feels horrible. 

 

  The tutor above questioned whether they had the skills to mediate conflict between the 

PE and the student, expressing how carefully they needed to tread. This anxiety was 

echoed by another tutor who acknowledged at times they encourage the student to ‘get 

on with the placement’ if they were close to completion. 
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It does depend as well when those feelings manifest themselves, if it’s later on in 

the placement, if I was being honest I’d tend to say to the student just, you know, 

you’re nearly at the end, just get on with it and that, rightly or wrongly, you know, 

and partly due because I’m not sure whether I’m skilled enough to deal with 

tackling the practice educator . . .  

 

Student support 

The focus group discussion highlighted questions about how the academic team currently 

support students to enhance their learning from practice. The implied conflict between 

the tutor and student was addressed through an empowerment approach.  Tutors were 

viewed as facilitators of the skills required for the student to navigate practice more 

effectively. 

 

Not an easy job at all and we’re also feeling our way sort of through this I think 

but it is skilling up about those …self-management skills, resilience, negotiation, 

how to deal with…because they will need that later on as well.  It’s not to say we 

don’t support them here and now but there is an element where students will need 

to do this partly on their own but with us in the background and as a tutor it’s 

very difficult and it’s quite draining I think to do this because we’re doing it with 

quite a few students. 

 

The usefulness of this approach for future practice was acknowledged as was the 

difficulties this can create for the tutor who may be supporting a high number of tutees.  
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The tutor below was starting to think about how the curriculum could better support the 

tutor and the student 

 

I hadn’t realised how much the tutor role plays a part.  I’d kind of seen it in those 

contained meetings and I’ve realised more needs to happen outside and I think 

because of the pressures on us, and also because students don’t tend to attend 

their tutorials outside of meetings, maybe we get cleverer about where those 

tutorials happen, maybe tied in to recall days or something that they will be 

attending anyway and we have a structure to them like reflecting on your first 

placement and some kind of output that they see as valuable. 

The importance of facilitating reflection on practice experience was being considered 

here.  There was also an acknowledgement of the unique position of the tutor to facilitate 

this type of understanding; 

Obviously as a practice educator, you know, you can only work with that student 

once, so perhaps the tutor role becomes more important in terms of that transition 

and actually having continuity of tutor at least . . . just that continuity of tutor I 

think would be vital. 

Discussion  

The discussion generated by the student’s images amongst HEI tutors confirmed the 

tutor’s awareness of the challenges of their role within placements. They acknowledged 

the importance of tutors supporting students and facilitating their learning from practice, 

but felt keenly the contradictions and competing pressures upon them from HEIs, 

placement providers and students. They identified feeling unprepared and consciously 

incompetent in managing student difficulties on placement, which was a source of 

anxiety.  
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Their discussion, along with broader SW practice education literature, point to several 

factors that may impact on tutors supporting practice- based learning and, has led to 

criticism of tutors.   Student (and PE) criticisms of HEIs and tutors, can be considered at 

two levels: Macro level phenomena, i.e. the governance, process, practice and structure 

utilised in relation to placements: And the micro level of individual experiences.  

 

On a macro level Universities are regarded as neglecting practice education, being remote 

from placements, largely responsible for a lack of connection between academic teaching 

and placement learning and as utilising placement allocation processes over which they 

have little control (Flanagan and Wilson 2018; Trevithick 2012). At the micro level, 

students have  found tutors inaccessible and ineffective in a crisis; consequently turning 

to family and friends for support (Flanagan and Wilson 2018, Litvack, Bogo and Mishna 

2010). PEs likewise reported feeling isolated and unsupported by tutors, particularly 

when failing a student (Finch, Schaub and Dalrymple 2014; Basnett and Sheffield 2010). 

Some have felt tutors pressurised them to pass unsuitable students. However, the findings 

from this study point to different pressures upon tutors, needing to maintain relationships 

with placements to secure continued practice learning opportunities.  

This situation is further compounded with a growing emphasis on the student voice. 

Whilst students’ views can and should encourage improved teaching and support from 

HEI’s, the need for English Universities to competitively market their programmes to 

prospective students presents risks to professional programmes, including social work. 

The quality of institutions and programmes are assessed in England by final year students 

completing National Student Surveys (NSS) or the Postgraduate Teaching Evaluation 

Survey (PTES). Cleary (2018) notes the increased consumerism within HE may place 
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pressure on tutors to pass students in placements in a reaction to perceived institutional 

pressures.  

The increased importance of the student voice within HEIs may nevertheless support 

investment in and development of the SW tutor role. Mathews et al (2012) revealed 

students appreciate a tutor who is responsive, offers active support in a crisis and 

challenges them to develop and learn. The tutors in our study recognised their potential 

to play an essential role across the students’ whole course, linking separated placements 

and theory with practice. Investing in developing meaningful relationships between SW 

tutor and student could provide students with effective high-quality tutor feedback and 

guidance across academic and practice-based learning (Heron et al 2015). 

A further challenge for tutors may be the changing student demographic supported by the 

widening participation strategy for HEI’s in England (Connell-Smith and Hubble 2018).  

There are variations according to regions, institutions and programmes but research 

indicates several consistent factors impact on placement perceptions, experiences and 

outcomes. Students with additional needs, from a disadvantaged background or with a 

different identity (including age, gender, ethnicity, sexual orientation) to the placement 

organisation may require additional support from university tutors (Gibson 2012). 

There are indications of the positive impact of Teaching Partnerships at a macro level, 

enhancing HEI and employer relationship and improving availability of statutory SW 

placements (Baginsky, Manthorpe and Hickman 2019) which may reduce the need for 

the SW tutor to broker student experience against maintenance of a placement 

opportunity. However, to date, evaluations of TPs are limited (Berry-Lound et al 2016) 

and do not examine tutor roles in practice placements specifically. This is an area that 

should be considered going forward.  
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The discussion regarding support for social work students focused on how best prepare 

students for problematic and complex working environments.  The assumptions made by 

the tutors can be understood within the context of our understanding of learning from 

experience and the importance of reflection.  Taylor (2009) argues the process of 

transformative learning is an essential element of adult learning. The tutors in this study 

were keen to use experiences from practice setting as learning triggers but wary of the 

time constraints.  Mezirow (2000) highlighted the importance of critical reflection in 

transformative learning, arguing changes in perspective happen through discourse but 

should also be seen in actions.  The theoretical framework of transformative learning is 

useful in considering how tutors could embed critical reflection within the academic 

setting, whilst also creating an expectation that transformed meaning perspectives should 

be enacted within the students practice setting. 

Furthermore, the notion of students being encouraged to be politically aware and 

confident in challenging poor or oppressive practice was felt by tutors to be an important 

facet of University learning, yet the reality of this in placement could be contradictory. 

Tutors reported some students found it difficult to question or criticise placement 

colleagues, particularly the PE, due to their powerful positions. When seeking advice 

tutors responses sometimes depended upon how many days they had completed in 

placement, as opposed to the severity of the concerns. This felt uncomfortable and 

hypocritical for tutors, further indicating the unspoken brokerage tutors navigate to 

protect students by acting as educators and politicians (Higgins 2015).   

Tutors cannot and should not negotiate every difference of opinion the student might have 

with placement; but students would benefit from learning to develop skills and confidence 

to self-advocate professionally and courteously. However, given tutors expressed feeling 
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unprepared to manage these difficult conversations it is unsurprising students rarely 

succeed in doing so. The first step may therefore be to offer specific training to HEI tutors 

to undertake their placement role, including skills of negotiation, advocacy and managing 

unconscious biases. They could then better support and enable students to challenge and 

learn from difficult experiences.  

Some of the tensions and contradictions within the tutor’s role in student SW practice 

learning may be reduced by adopting aspects of Assessed and Supported Year in 

Employment (ASYE) programmes, including nationally standardised documentation and 

assessment in partnership. Currently, each HEI has their own portfolio for the assessment 

of students practice and requirements within this vary, including direct observations, 

feedback from service users and carers, and critical reflective evidence. This can be 

confusing for placement organisations. Employers understanding of ASYE assessment is 

high (Skills for Care [SfC] 2017) contrasting with employers understanding of pre-

qualifying courses.  Furthermore, the programme has delivered a positive impact on 

outcomes for service users, as well as on managing performance issues of candidates (SfC 

2017).  Nationalising student portfolios and assessment methods could be considered for 

social work, paralleling the common practice assessment document agreed for pre-

registered nursing programmes in England.  

 

ASYE assessment is undertaken with partnership principles at its core; consideration of 

underpinning SW student assessment in this way should be made. A partnership approach 

between PE and HEI tutor to SW student assessment could address some of the power 

issues and vulnerabilities students face in the current approach; issues our tutor group 

were aware of but felt largely ineffective to affect. Other HEI professional programmes 

have grappled with practice learning management. Pre-registration nurse training 
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programmes faced concerns about a theory practice gap, a lack of clinical skills in newly 

qualified nurses and remote HEI tutors (Evans 2009). Like social work, pre-registration 

nurse courses require 50% of student learning to take place in practice settings (Passmore 

and Chenery-Morris 2014).  In 2018 the Nursing and Midwifery Council (NMC) changed 

their model of support and assessment of students in practice (NMC 2018). Roles of 

student support and assessment are separated, and links between placement and HEI staff 

strengthened through an academic assessor and practice assessor working collaboratively. 

Opportunities to explore new collaborative approaches to SW student placements may be 

afforded within SWTP. According to the interim review, they have significantly increased 

partnership working between employers (placement providers) and HEIs (DfE 2019). The 

report notes a “culture of collaboration” (DfE 2019, 59) has been established; however, 

it warns maintaining this in relation to placement support is vulnerable once Government 

Partnership funding ends. To date, SWTPs have focussed on expanding the availability 

of statutory placements to SW students and not significantly considered roles 

responsibilities, nor indeed skills required. Moving the focus towards these may help 

SWTPs achieve the sustainability objectives Government now requires.  

Conclusion;  

The challenges and complexities of the HEI SW tutor role in practice education have been 

evidenced within this study. Whilst small scale, and limited to traditional routes of 

qualification, it raises pertinent issues that warrant further consideration by social work 

educators and practitioners. Changes in SW training, SW practice and HEI education 

more broadly, all increase the need for professional debate. We found tutors feeling 

anxious, uncertain and unprepared for their current role. Aware of the negative impact on 

students, they were keen to reflect and identify potential resolutions. Practice learning is 
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an essential part of student development and they require support on placement from the 

University, as well as employers, if they are to be effectively prepared for practice. Other 

professions including nursing, fast track programmes including Frontline and ASYE offer 

alternative models to consider applying to SW practice education. The current 

environment of collaboration between SW educators and employers is an opportunity to 

examine roles and responsibilities within practice learning. Tutors should be equipped 

and confident to undertake their pivotal role negotiating placement agency pressures and 

expectations regarding students who are also ‘consumers’ of University education.  
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FIGURE 1;  

Figure 1 Example of Social Work Students’ Drawings (Caffrey and Fruin 2019) 
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